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ABSTRACT 
 

Academic performance of students is an issue which is alarming educationists. In Huye  

District, especially in Public Primary Schools, low academic performance has been 

noticed. This study aimed at investigating the impact of teacher – parent’s partnership on 

the academic performance of pupils in Public Primary Schools. This study will be useful 

because the results and recommendations shall contribute in improving the partnership 

between teachers and parents, with the expectation that students’ performance will 

increase. Specifically, the study was intended to achieve the following objectives: to 

assess the level of partnership between parents and teachers in Public Primary Schools of 

Huye District; to find out the barriers to teacher – parent’s partnership in Public Primary 

Schools of Huye District and to investigate on the impact of teacher – parent’s partnership 

on pupils’ performance in Public Primary Schools of Huye District . The study adopted 

the quantitative and qualitative approaches of data collection and analysis where 

questionnaires were the main data collection instruments. Stratified random sampling, 

simple random sampling and purposive sampling were the sampling techniques used to 

select sample from the target population. A total of 113 respondents constituted the 

sample of the study. These included 23 teachers and 90 parents. The collected data from 

the sample were treated using SPSS software (16
th

 version), where frequencies, 

percentages and charts were used to present and analyze data. The findings have revealed 

a poor partnership between teachers and parents in Public Primary schools of Huye 

District and respondents have agreed at a high percentage that a strong partnership 

between parents and teachers increase pupils’ academic performance; they agreed 

however that a weak partnership decrease pupils’ academic performance. The non- 

attendance of parents at school when they are invited by teachers; the great number of 

pupils; the lack of knowledge about what children learn at school; the lack of time and 

priorities given to other activities than monitoring learning of children were identified as 

main barriers to teachers and parents’ partnership. It has been recommended to the 

District Education Officers and Sector Educational Officers to organize frequent meetings 

through which parents would be sensitized on the importance of their continued 

involvement in educational matter of their children. School administrators and teachers 

should develop school and parents’ partnership programs. Government and local 

authorities should develop guidelines and policies to encourage and support family-school 

partnership’s programs. Head teachers and teachers should organize meetings with 

parents during the time corresponding to parents’ availability. Children should also be 

included in the parents-school connection and be kept aware of their own progress and of 

action needed to improve their learning outcomes. 
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OPERATIONAL DEFINITIONS OF KEY TERMS 
 

The keys words in our topic need to be explained: partnership, academic performance, 

and public primary schools.   

Academic Performance  

Academic performance can be defined as a measure of knowledge gained in formal 

education usually indicated by test scores, grade, grade points, average and degrees. Here, 

the achievement level of the student is judged by the marks that the students have scored 

in the examinations (Achombo, 2010). 

Partnership 

Anderson and Minke (2007) argue that researchers, educators, and parents have been 

working together to identify goals, problems, and potential solutions to create more 

successful partnerships to assist more students.  Rebecca cited by Susanne (2002) adds 

that education becomes a shared venture, characterized by mutual respect and trust in 

which the importance and influence of each partner is recognized.   

In this study, teachers - parents partnership implies that parents and teachers have to work 

together to help pupils to succeed.  

The researcher have not however analyzed all indicators of partnership in this study,  she 

has been limited on the way that teachers and parents share information around children 

learning and the way that parents are involved in educational matters of their children. 

Public Primary Schools  

 Public schools depend primarily on local, state, and federal government funds (NCES, 

1997). This research will include also government aided schools because their ways of 

operation is almost the same as in public schools. 
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CHAPTER ONE: INTRODUCTION 

1.0 Introduction  

This Chapter presents the background, problem statement, general objective, specific 

objectives, research questions, significance of the study, limitations and the scope of the 

study. 

1.1 Background of the Study 

Education plays a vital role in human development. At school, people gain knowledge 

and skills which help them to have a better life. For Maureen (2004) education is 

universally recognized as a form of investment in human capital that yields economic 

benefits and contributes to a country’s future wealth by increasing the productive capacity 

of its people. Denying children an opportunity to put even a first step on the education 

ladder sets them on a course for a lifetime of disadvantage. This violates their basic 

human right to an education. It also wastes a precious national resource and potential 

driver of economic growth and poverty reduction (Education for All, 2010). Stephen 

and Olmo (2006) add that quality of childhood schooling is increasingly seen as 

important for life chances, because adults’ success in the labor market is closely linked to 

early educational attainments. This would mean that a student with high academic 

performance is judged more competent and is lucky for a job than another of low 

academic performance.  

Studies show that academic performance is an issue which alarms educationists. 

SACMEQ (2011) concluded in its study, that excessive grade repetition is a common 

problem in many developing countries, especially in Sub‐Saharan Africa. Students who 

do not achieve the required grades are held back and repeat that same grade in the hope 

that they will acquire the required results the second time around.  
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In Uganda, research conducted by Achombo (2010) showed that in primary schools of 

Paidha Town Council, while a few pupils excelled in their examination, the majority of 

the pupils performed poorly. She has shown for example that in 2003, only 25% of the 

entire primary leaving examination candidates got division one. In 2004 again, only 30% 

obtained division one. In 2007, only 40% managed to get division one.  

In Rwanda, statistics from the Ministry of Education (2012) showed that pupils in 

Primary Schools had low performance between 2005 and 2007.  In Huye District 

especially, the results from National Examinations have proved the low performance 

where very few students from primary six got divisions one and two, whereas the big 

number of students got divisions three and four.  

Researchers have identified the partnership between school and family as a factor of 

academic performance. In American schools, there are many different activities that 

connect families and schools and which support students’ achievement (Jordan & Orozco, 

2001).  Kgaffe (2001) states that the challenges that students in America’s Public Schools 

face cannot be solved by educators alone; nor can these problems be solved by parents or 

families alone. More collaboration between the school and home will need to be focused 

on dealing with these problems. 

Kenya educational system provides various roles that parents can play in education. 

Institutional governance structures such as school committees, parents-teachers 

associations and school Board of Governors reflect the interests of all stakeholders and 

the broader community served by the school. The education system also assigns a role to 

parents in establishing the infrastructure, particularly in the construction of schools and 

ensuring that sound educational programs take place in schools (Agustinho, 2012). 
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In Rwanda, the Ministry of Education focuses on collaboration of different stakeholders 

to ensure the quality of education by stating that the relationship between school 

management and parents’ committee is an important aspect of school management. 

Mutual support is necessary to ensure high education quality (Ministry of Education, 

2008). The National Curriculum Development Center (2008) states that school has the 

responsibility to  organize meetings in which head teacher facilitates exchanges between 

parents to see the possibilities of assisting their children, visiting them at school, giving 

them school materials, ensuring their follow up at home during holidays especially and 

engaging in conversation with them. In Huye District, it has been noticed that pupils of 

Public Primary Schools are not performing well due to the lack of strong partnership 

between teachers and parents.   

1.2 Statement of the Problem 

If the partnership of teachers and parents is healthy, it is expected that the academic 

performance of students would improve because both teachers and parents would be 

involved in the education of their children. 

The low performance of students of Primary Schools is frequently remarkable in Public 

Primary Schools as found by Nzabihimana (2010). One of the causes of this low 

performance may be the low partnership between teachers and parents. This has been 

proved by the research conducted by Ntihabose (2013),  in Ngoma Sector located in Huye 

District where he has revealed  that the collaboration between schools and homes is high 

for private schools(84%) whereas it is low in Public Schools(6%). It is therefore 

important to conduct a study on teachers - parents’ partnership and its influence on 

academic performance of pupils in Public Primary Schools of Huye District.  
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1.3 Objectives of the Study 

1.3.1 General Objective  

The main objective is to examine the contribution of teachers- parents’ partnership on 

performance of pupils of Public Primary Schools in Huye District. 

1.3.2 Specific Objectives  

The specific objectives of this study are the following: 

(i) To assess the level of teacher –parent’s partnership in Public Primary Schools of 

Huye District. 

(ii) To find out the barriers to teacher – parent’s partnership in Public Primary 

Schools in Huye District. 

(iii) To investigate on the impact of teacher –parent’s partnership on pupils’ academic 

performance in Public Primary Schools of Huye District.   

1.4 Research Questions 

   This research seeks to answer to the following questions: 

(i) What is the level of teacher-parent’s partnership in Public Primary Schools in 

Huye District? 

(ii) What are the barriers to teacher –parent’s partnership in Public Primary Schools of 

Huye District? 

(iii) What is the impact of teacher-parent’s partnership on pupils’ academic 

performance in Public Primary Schools of Huye District? 

1.5 Significance of the Study 

It is hoped that the findings and recommendations of this research will generate the 

needed information that would be used by various stakeholders in education to improve 

academic performance. 
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Educational Planners at both low and high levels will benefit from the results from this 

study and shall sensitize both teachers and parents either through conferences or meeting 

about their partnership for increasing academic performance of students.  

 Through this study, the results will help both parents and teachers to identify their areas 

of strengths and weaknesses in terms of partnership and they should make necessary 

adjustments to fill the gaps in their roles. 

It is an advantage for students of Public Primary Schools who will improve their 

academic performance once their parents participate more in the learning activities of 

their children and hence, repetition rate, dropout rate and other education issues related to 

low academic performance should decrease. The findings from this study will be also 

useful for other researchers because they will refer to it and add new information on their 

researches. 

1.6 Limitations of the Study 

The researcher was not sure that the provided information was true. To solve this 

problem, respondents were told that the information will be used only for the academic 

purpose. In addition, the researcher was not sure if the questionnaires were filled by those 

who received them because they could have looked for someone else to fill them. To 

minimize on this limitation, respondents were requested to answer to questionnaire 

themselves and explained also that there was no wrong answer, that all their answers will 

be valuable.  

Another challenge was encountered in collecting data where some questions were not 

answered and some questionnaires were not returned. To solve this problem, the 

researcher compared the submitted questionnaires to returned questionnaire by 

calculating the response rate. The response rate was equal to 83.1 percent. This was 

considered sufficient and allowed the researcher to continue with the analysis of the data.  
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1.7 Scope of the Study 

Geographically, this study has been conducted in Huye District, one of the districts of 

South Province of Rwanda. Huye District was selected among others because the 

researcher works in this District and she had opportunity to visit schools of Huye District.  

During her visits, the researcher realized problems in some primary schools which lead 

her to conduct this research.  

In terms of content, this research has covered only Public Primary Schools and has 

examined the teachers and parents’ partnership as one of the factors of pupils’ academic 

performance. The respondents of the study were parents who have children in upper 

classes (P4, P5and P6) and teachers of upper classes because they were judged by the 

researcher as the right people to provide enough information on teachers and parents’ 

partnership. Concerning the time scope, the study was carried out from the month of 

January to October 2015, because it was the time when schools were operating and 

respondents were available. 

1.8 Organization of the Study 

Apart from the preliminary part which is composed by declaration, dedication, 

acknowledgement, abstract, table of content, list of tables, list of figures, list of acronyms 

and abbreviations and definition of terms, this thesis is divided into five main chapters:   

 The first chapter is the introduction with the following components:  Background of the 

study, Statement of the problem, Objectives of the study, Research questions, 

Significance of the study, Limitations of the study, and the Scope of the study. The 

second chapter concerns the literature review where the researcher present the theoretical 

literature, explores the empirical literature related the topic, make the critical review and 

identify the gaps in previous researches. It is also in this chapter where the conceptual 
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framework is presented. Chapter three is the Research Methodology which presents the 

research design, the target population, the sample design, data collection methods, data 

analysis procedure and the ethical consideration which is very important in conducting 

any research. Chapter four is research findings and discussions and chapter five focused 

on summary of the findings, draws the conclusion regarding what has been  presented and 

discussed in chapter four and thereafter comes up with recommendations and suggestion 

for further study. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.0 Introduction  

This chapter analyzes the literature related to parents - teachers’ partnership where 

information sharing between parents and teachers and parents’ involvement in education 

of their children are developed as the main components of this partnership. In addition, 

this chapter explains the teachers - parents’ partnership as a factor of academic 

performance. It also presents and explains the conceptual framework. 

2.1. Theoretical literature 

Teacher-parent’s partnership at Primary Schools 

The partnership between teachers and parents are characterized by the ways that both 

partners are communicating. Not only teachers communicate with parents but parents on 

their side have the duties to take the initiative to communicate with teachers of their 

children. 

Two ways communication between teachers and parents 

Communication is the key element that shapes parent involvement in activities at home 

and at school and enhances school-family collaboration. Two ways communication 

between home and school helps build an on-going, productive, and trusting relationship 

between parents and educators, which increases parent’ participation in learning activities 

both at home and at school (Evanthia, 2001). Successful family-school collaborations are 

built on a series of formal and informal interactions, which can occur in and out of school 

(Helen, 2006). Susan (2005) adds that strong communication is fundamental to the 

partnership and to building a sense of community between home and school. Teachers 

must continue to develop and expand their skills in order to maximize effective 

communication with parents. 
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According to Matthew and Shaun (2012), regular teachers and parents’ communication 

provides parents with information about their child’s performance in school that they 

might not otherwise have access to.  

Communication of parents to school 

For Anderson and Minke (2007), learning is more meaningful when practitioners use 

information from parents about children’s interests, skills, abilities, and dispositions as a 

starting point for new experiences. It has also been noticed that new teachers in a school 

are unprepared to deal with the challenges of the diversity in their classrooms due to the 

lack of information concerning children’s background (Margaret, Elena, Ashley, & 

Heather, 2011). This is to show that parents have to provide to teachers, information on 

children’s background and other emotional or physical problems.  

Communication of school to parents 

Talking to communication from school to parents, Susan (2005) observes that school-to-

home notebooks are commonly written communication technique and many teachers use 

daily communication books to share information with parents, particularly for children 

who have special learning needs. Teachers must be prepared to collaborate with families 

to support student success. When teachers understand families, communicate and build 

relationships with them, students benefit (Margaret et al., 2011).  

School authorities especially head teachers have the duties to motivate parents to 

participate actively in school life, by inviting them in school decisions making, by 

discussing with them on the benefit to be involved in the school life of their children. The 

centers for disease Control and Prevention (2012) defend it when they say that school 

staff should demonstrate to parents how their children’s health and education can be 
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enhanced by their engagement in school health activities. In addition, parents tend to be 

more involved if they perceive that school staff want and expect their involvement.  

School authorities communicate with parents also through regular meeting. These 

meetings are very important because it is through them where parents are informed on the 

school life in general and on the attitude of their children at school in particular. Parents 

are for example informed on their children behaviors at school, their attention or lack of 

attention in classrooms. On that issue, Gudlaug (2010) stipulates that it has been shown to 

be helpful to improve attendance when the school informs parents of their absent 

children. This gives parents a chance to monitor and supervise their children’s attendance 

more adequately.  

Involvement of parents in educational matters  

Literature has shown that when families are involved in their children's education, 

children earn higher grades and receive higher scores on tests, attend school more 

regularly, complete more homework, demonstrate more positive attitudes and behaviors 

(Henderson & Berla, 1994). 

Parents supervise homework and self study at home 

 According to Joan , Kathleen, and Christa ( 2004), Parents choose to become involved in 

homework because they believe that their involvement will make a positive difference in 

their children’s learning, and perceive that their involvement is invited, expected, and 

valued by school personnel. Tina and Errin (2008) highlight that most parents become 

involved in their child’s education through homework and homework, when mediated by 

parents, provide clear opportunities for children to develop important works habits and 

management strategies. When parents guide their children’s homework with helpful and 

appropriate support, children perform better in the classroom.  
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Erika, Haris, and Jorgiane (2008) identify the most common benefit of parents 

involvement by saying   that homework can be used to accelerate learning by increasing 

the amount of time students spend studying and making homework study more efficient, 

effective and focused. Parents should take measure to ensure the successful study of their 

children at home by providing them time, limiting television watching, reducing time of 

playing, monitoring the group of friends their children walk with. 

Parents participate in schools activities and decision making   

The literature suggests that parents have to be involved in school activities where their 

children study. On that point, Joan and Jennie (1980) say that, by being involved, parents 

can become more familiar with their children’s formal education, and are better able to 

reinforce at home the principles and concepts of education process. Parents’ participation 

in planning may help school formulate programs more suited to the needs of their 

children. 

Visits of parents to schools  

Visits of parents  to school is important  to gather relevant information and establish good 

relationships; discussions with teachers to keep abreast of the child’s progress or to 

discuss emergent problems; and assisting more broadly in the practical activities and 

governance of the school (Weihua & Cathy, 2010). It is concluded also by Adewumi, 

Olojo and Falemu (2012), that when parents come to school regularly to know the well 

beings of their children, it reinforces the view in the child’s mind that school and home 

are connected and that school is an integral part of the whole family’s life. 
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2.2 Empirical literature 

2.2. 1 Effects and barriers to parents’ involvement 

Studies have mentioned educational level of parents, marital status, parents socio 

economic factors, and lack of time as barriers to involvement of parents in education of 

their children. 

Education Level of Parents 

The study conducted by Tim (2009) in various families reveals that among them, 31% 

had mothers who were highly involved in their schools if their mothers had less than a 

high school education, while 70% had highly involved mothers if their mothers had 

graduate or professional school experience. The same study showed also that 10% of 

children whose fathers had less than a high school education had fathers who were 

actively involved in the school, while 41% of children whose fathers had graduate or 

professional school experience had highly involved fathers. That is to mean that if parents 

are educated, they fill more concerned with their children’s education, and they coach 

their children themselves or if they are not available, they appoint part-time teachers for 

them.  

Marital Status 

Gina, Ansong and Isac (2012), in their study, realized that married parents reported 

checking whether their children have done their homework more frequently than single 

parents. Among questioned single parents, 38.7% confirm assisting their children with 

homework, but 44.8% of questioned married parents provide more direct assistance with 

homework. 

It is clear from this study that married parents are more likely to be involved in the   

education of their children than single parents because when both parents live together, 
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they share responsibilities on learning of their children; discuss together concerning what 

will be done for the benefit of their children.  

Achombo (2010) in her research realizes that students from polygamous families have 

low performance in a sense that big number of children over burden the parents, 

therefore, they fail to support their children’s education adequately. She further observed 

that in homes where parents are quarrelsome, children are neglected hence that affects 

their academic performance.  

Another study conducted by Mujambere (2009) in Primary Schools of Busoni in Burundi 

indicates that 77.8% of teachers argue that children from polygamous families are the 

most absent in class comparatively to other students and other 94% of teachers revealed 

that students from polygamous family attend the class without sufficient school materials. 

That is to say that, in polygamous family, children encounter many problems due to the 

fact that they are many in their families and it becomes more difficult to satisfy to the 

needs of each child.   

Parents socio economic factors 

In his research, Lindsay (2011) showed that low income parents are far less likely to be 

involved in school-based activities and far less likely to meet with educators due to a 

sense of intimidation and past negative experiences. Due to the high-risk life of some 

parents, they may naturally be more concerned with their child’s safety and protection 

than their child’s academic achievement.  

Lack of Time and life demand 

 A study of Helen (2006) identifies that school principals thought that 87% of parents lack 

involvement in schools, and 50% of teachers lack collaboration with parents due to lack 

of time. School authorities and Parents mention a lack of time as factor which hinders 
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their partnership. Parents are busy in their different activities so that, not only they lack 

time to collaborate with teachers but also they lack time to help their children while 

revising lessons.  

2.2.2 Teacher-parent partnership and academic performance 

The study of  Gudlaug (2010) measured by how much teachers communicated with 

parents of low achieving students through meeting with them face to face, sending 

materials home with the students to better equip parents to help their children at home, 

and telephoning routinely. The study findings clarified that there was a positive 

relationship between teacher outreach to parents of low-achieving students and improved 

student achievement in both reading and mathematics. Test scores grew at a rate of 40% 

higher in schools where teachers reported high levels of outreach to parents, compared to 

schools where teachers reported low levels of outreach.  

Studies have also shown marked improvement in students’ academic achievement when 

their parents are sensitized by the schools to be involved in learning of their children at 

home. The study conducted by Sanders and Sheldon (2009) in third and fifth grade 

students in an urban school district in the United States in 2001showed that students who 

have teachers that more frequently involved families with learning activities at home 

gained higher in reading achievements from one year to the next, compared to students 

with teachers who less frequently involved the families. 

Weihua and Cathy (2009) discovered in their research that parental involvement 

positively impacts students’ mathematics’ proficiency and achievement, gains in reading 

performance, as well as performance on standardized tests. They also noticed that 

parental involvement is related to fewer behavior problems in school, better attendance 

and class preparation, better course completion and lower dropout rates.  
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The findings from the research conducted by Matthew and Shaun (2002) show that 

frequent teacher-family communication immediately increased student engagement as 

measured by homework completion rates, on task behavior, and class participation. On 

average, teacher-family communication increased the odds that students completed their 

homework by 40%, decreased instances in which teachers had to redirect students’ 

attention to the task at hand by 25%, and increased class participation rates by 15%. 

Parental engagement is a powerful lever for raising achievement in schools. These studies 

are confirming that where parents and teachers work together to improve learning, the 

gains in achievement are significant.  

The results from the research of Chowa, Masa, and Tucker (2013) confirm that children 

are more likely to apply themselves and perform better in school when their parents show 

an interest in their school work, are willing to assist them with homework, and are willing 

to hold their children accountable for completion of school assignments. This is to mean 

that children who are not working hard at school may begin to perceive school as 

valuable when parents actively demonstrate their involvement. 

2.3 Critical Review and Research Gap Identification 

Researchers have been conducted on one or other aspect of parents-teachers’ partnership 

and its impact on students performance. For example Christenson, Rounds, and Gorney 

(1992) define parent involvement as parent participation in educational activities at both 

school and home. Epstein (1987) suggests that parent’s involvement is multi-dimensional 

and included:  parents providing a home environment that supports learning; parent’s 

active attendance at school activities such as parents-teachers associations; parent’s 

engagement and monitoring of home learning activities, and parents’ participation in 

school-based decision making such as school committees. These researchers have 
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however focused on the role of parents  and forgotten the role of schools in teachers-

parents’partnership. 

Other studies have focused on the aspect of communication between teachers and parents. 

One-way communication occurs when teachers seek to inform parents about events, 

activities, or student progress through a variety of sources, such as an introductory letter 

at the beginning of the school year, classroom or school newsletters, report cards, 

communication books, radio announcements, etc (Berger, 1991). Chambers (1998) 

explains that two-way communication involves interactive dialogue between teachers and 

parents. Conversations may occur during telephone calls, home visits, parent-teacher 

conferences, open houses, and various school-based community activities. Teachers 

should actively incorporate both strategies to maximize sharing information with parents.   

Williams and Cartledge (1997) add that written communication is probably the most 

efficient and effective way.  

Other various researchers have not evoked the teachers-parents partnership as influencing 

academic performance, rather they have highlighted others factors of academic 

performance. Rogers, Asep, Sudarno and Suryadarma (2004) find that absenteeism of 

teachers is significantly correlating with student performance, and availability of school 

facilities predicts better performance. They also found a significant relationship between 

pupil-teacher ratio and student's performance. Teachers and students relationship has been 

also mentioned as a factor of students’ performance. Urdan and Schoenfelder (2006) state 

that students who have positive relationships with their teachers and receive more value 

comments than expectancy comments show higher levels of motivation and academic 

achievement. The studies conducted in Rwanda have also outlined various factors of 

performance. However, the partnership between teachers and parents has been studied as 

a factor of good school management with the emphasis on financial and discipline 
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aspects. In addition the available written documents on teachers and parents partnership 

concern secondary schools. This lets a gap to the researcher who wants to investigate on 

how this partnership contributes to students’ performance and especially for students of 

primary schools whose learning needs a special follow up.  
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2.4 Conceptual framework 

 

                                                                                             

  

 

           

 

 

 

      

 

 

 

 

  

 

 

 

 

 

 

 

 

Figure 1.1: Conceptual Framework 

Source: Researcher 

This research consists in two variables: the independent variable which is teachers- 

parents’ partnership and the dependant variable which is academic performance.  The 

academic performance is measured by scores at the end of school year; scores at the end 

of term; scores in tests done at district level and scores at National Examination.  

In the independent variable, we have different components such as: teachers inform 

parents on the progress of pupils; teachers sensitize parents on the importance of helping 

Independent variable (IV):    
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their children; Teachers encourage parents to contact them frequently; participation of 

parents in school meeting and other important school activities; visit of parents to the 

school; parents monitoring and supervision of homework and self study of students at 

home. The researcher assumes that these components of the independent variable have an 

impact on academic performance of students. On the other side, the extraneous variables 

such as pupils’ intellectual abilities; schools facilities; teachers’ qualification; extra 

curricula activities; etc, are mentioned in the framework because, even if they will not be 

studied by the researcher, they also have an impact on the dependant variable. 

2.5 Summary 

The literature review revealed that throughout the world, teachers and parents’ 

partnership is an essential factor which can improve academic performance of students at 

Primary Schools. This partnership includes two components such as communication 

between teachers and parents and parents’ involvement in educational matters of their 

children. However it has been found some barriers which hinder the active participation 

of parents. It is also revealed that in Rwanda, different factors of academic performance 

of students either at Primary or at Secondary schools have retained attention of 

researchers whereas the partnership between teachers and parents as factor of academic 

performance has been ignored.    
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CHAPTER THREE: RESEARCH METHODOLOGY 

3.0 Introduction  

This chapter presents the research design, research population, sample and sampling 

procedures, data collection instruments, validity, reliability, procedure and data analysis 

techniques. 

3.1 Research Design 

Leedy and Omrod (2001) state that a research design is a careful set of plans developed 

by a researcher that provides criteria and specifications for the study or research. The 

research design used in this study is a descriptive research design with qualitative and 

quantitative approaches. The qualitative approach has been concerned in this research 

because the researcher analyzed the responses provided by the respondents through 

questionnaires. The quantitative approach has been used because the researcher has 

referred to statistical measures such as percentages and frequencies. 

3.2 Target Population 

According to Amin (2005) a target population is the population to which the researcher 

ultimately wants to generalize the results. This target population is the population from 

which the sample will be drawn. However, the target population may not be accessible to 

the researcher, where a sampled population should be draw and the sample results should 

be generalized only to the sampled population. The sampled population of the study is 

composed by 861 parents from three schools where 318 parents are from Ngoma 

Catholique; 274 from Mubumbano and 269 from Muhororo. The sampled population is 

also composed by 23 teachers   where 9 teachers are from Ngoma Catholique; 7 from 

Mubumbano and 7 from Muhororo ( Data provided by selected schools). 
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 3.3 Sample Design  

A sample design is a definite plan for obtaining a sample from a given population. It 

refers to the technique or the procedure the researcher would adopt in selecting items for 

the sample (Kothari, 2004). This study has used both probability and non probability 

sampling techniques. Random sampling was adopted in the case where the researcher 

gave the chance to every element of the sample to be selected. Purposive sampling was 

applied in the case where the researcher included her own judgment in selecting elements 

of the sample. 

 3.3.1 Sample Size 

The sample size was calculated by using Javeau and Sloven’s formulas. The formula of 

Javeau was used to calculate the number of sectors and the number of schools whereas 

the Sloven’s formula was used to calculate the sample size for parents.  

Choosing the sample size for sectors 

According to the method used by Javeau (1985), 20% of the population is enough to 

generalize the results. In this study, it is used as follow: 𝑛 =
Ni∗20

100
  where n represents 

the sample size and Ni represents the population. 

Huye covers 87 Public Primary Schools extended to fourteen sectors. In selecting sectors, 

the formula was used as follow:  𝑛 =
20∗14

100
 =2.8= 3 sectors.  In this case n is the 

sample and Ni is the number of sectors.  The selected sectors are Ngoma, Ruhashya and 

Mukura 
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3.1.1.2 Choosing number of schools in selected sectors 

Ngoma sector has 5 Public Primary Schools, Ruhashya sector has 7 Public Primary 

Schools and  Mukura sector has 5 Public Primary Schools. By applying the formula, the 

number of schools is given as follow:   

Ngoma sector: 𝑛 =
20∗5

100
 =1school   

Mukura sector: 𝑛 =
20∗5

100
 =1school   

Ruhashya sector: 𝑛 =
20∗7

100
 =1school   

The applied method gives only one primary school in each sector 

Choosing sample size for parents 

The sample size of parents was calculated using Sloven’s formula. 

2)(1 eN

N
n


  

n is the minimum sample size 

N is the total population  

e is the margin of errors estimated at 10 percent.  

 

 

n=90 

90 was the minimum sample size to represent 861 parents. The total number which 

constituted the sample was 90 parents and 23 teachers which is equal to113 people.   

2)1.0(8611

861


n
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3.3.2 Sampling techniques 

Stratified sampling technique was used to select the sectors in which schools were also 

selected, thus 3 stratas (urban, semi urban and rural) corresponding to Ngoma, Mukura 

and Ruhashya respectively, have been selected. Stratified random sampling was used to 

know which school to take from each sector and by doing so, schools such as Ngoma 

Catholique, Groupe Scolaire Mubumbano and Muhororo were selected to constitute the 

sample. 

Purposive sampling technique was used to select teachers where the researcher has 

included in the sample, teachers of upper classes (P4, P5 and P6). The reason behind this 

was that with the current teaching system in Primary Schools especially public ones, one 

teacher can teach in more than one class, and in the selected schools, the teachers of P 4 

are the same teachers of P5 and P6.  By choosing them, the researcher expected to receive 

rich information because of their experiences in various classes. All of 23 teachers have 

been selected because of their few numbers. 

Simple random sampling technique was used in this study to select parents where, 

randomly 28 parents have been selected at Muhororo, 33 parents selected at Ngoma 

Catholique and 29 parents at Groupe Scolaire Mubumbano. 

3.4 Data Collection Methods 

The survey was the main method used to gather information because the data was 

collected from the sample selected to represent the population.  

3.4.1 Data Collection Instruments 

Questionnaires were data collection instruments used in this study. Questionnaires were 

preferred in collecting data because they allowed the researcher to reach a large number 

of the population. They were composed by items related to the research questions and to 
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the literature review. Only closed-ended questions composed the questionnaire. The 

researcher has decided to use closed ended questions after having conducted the piloting 

study where all open questions have been left out by the majority of respondents. Two 

types of closed-ended questions have been used: alternative questions where among 

proposed answers, respondents had to choose those corresponding to their opinions, and 

questions constructed used Likert Scale where respondents had to indicate their level of 

agreement or disagreement on a proposed statement (strongly disagree, disagree, strongly 

agree and agree). 

3.4.2 Administration of Data Collection Instruments 

The researcher got the research recommendation letter from Mont Kenya University and 

she brought it to the Mayor of Huye District because he is responsible of all activities 

carried out in the District. After that, the researcher got the authorization from the Mayor 

of Huye District and this authorization has been presented to the head teachers of selected 

schools who authorized the researcher to administrate questionnaires to selected teachers 

and parents. In order to reach parents easily, the researcher has requested authorization 

from head teachers to meet parents during school meetings. All respondents to the 

questionnaires have been given four days to fill them and for convenience, parents have 

returned them to head teachers and it was from them that researcher got filled 

questionnaires.  

3.4.3 Reliability and Validity   

Validity of Questionnaires 

Validity determines whether the research instruments truly measure what it was intended 

to measure or how truthful the research results are. Validity in relation to research is a 
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judgment regarding the degree to which the components of the research reflect the theory, 

concept, or variable under study (David, 2006). 

The questionnaires have been submitted to experts in the field of Education( one from 

University of Rwanda and another from Mbarara University) to assess the degree to 

which  questions are relevant and valid and from their comments, a Content Validity 

Index (CVI) has been calculated. CVI= number of accepted items/ number of all items of 

the questionnaires. That was equal to 
11

15
= 0.73 and according to Amin (2005), if this 

index is equal or superior to 0.7 the questionnaire is judged valid.  

Reliability of Questionnaires 

To test the reliability of the questionnaires, the researcher has conducted a piloting study 

in two public primary schools not included in the sample. The piloting is a key stage in 

the development of the questionnaire allowing evaluation of the instrument before the 

main study is conducted (Parahoo, 2006). The piloting study has been conducted 

precisely in public primary schools of Matyazo and sovu. The aim was to test whether the 

design of questions was logic, if questions were clear and easy to understand, whether the 

stated responses were exhaustive and how long it could take to complete the 

questionnaires. The pre-test has also allowed the researcher to check whether the 

variables collected could easily be processed and analyzed.  

The data from the pre- testing have revealed that some questions have been interpreted 

differently by respondents and others have been left out. The researcher has also realized 

that respondents were lazy to answer open questions because only very few respondents 

have answered them. The researcher has thus rephrased some questions and decided to 

use only closed questions.   
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 3.5 Data Analysis Procedure  

Kothari (2004) describes processing and analysis as categorizing, manipulating and 

summarizing of data in order to obtain answers to research questions. 

The Statistical Package for Social Sciences (SPSS version 16) was used to produce results 

which were presented, analyzed, and interpreted in chapter four. Descriptive statistic 

method (frequencies, percentages, charts) was also used to present and describe data.  

3.6 Ethical Consideration  

Before the data collection from the field, the researcher sought for permission and 

clearance from all the relevant authorities especially the Mayor of Huye District, all the 

information from respondents was used for only the academic purposes and all 

respondents were told to keep anonymity on the questionnaires. 
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CHAPTER FOUR: RESEARCH FINDINGS AND DISCUSSION 

 

 

4.0 Introduction  

This chapter contains the description of the respondents’ background, the presentation of 

findings related to the objectives of the study and the discussion of the findings. 

4.1 Background information on respondents  

General information comprises data on the sex of the respondents, age, profession, and 

experience.  

4.1.1 Parents  

Table 4.1: Respondents by sex 

    

Frequency Percent Sex 

Male   29 40.8 

Female 

 

41 57.7 

Total 

 

70 98.6 

Missing System 1 1.4 

Total 71 100 

        

Source: primary data 
 

 Table 4.1 illustrates that out of the total of 71 respondents, the female parents had the 

highest representation of about 40.8 percent and the male had 57.7 percent whereas 1.4 

percent is for respondent who did not indicate his/her sex. The highest number of female 

respondents would mean that females might have been more cooperative or they were 

more knowledgeable in answering the questions than males. 
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Table 4.2: Respondents by age 

 

Age   Frequency Percent 

 

 

20-30   5 7 

 

 

31-40 

 

31 43.7 

 

 

41-50 

 

23 32.4 

 

 

51-60 

 

9 12.7 

 

 

61 and 

above 

 

2 2.8 

 

 

Total 

 

70 98.6 

 

 

Missing System 1 1.4 

 

 

Total 71 100 

 

 

        

 
               Source: primary data 
 

Table 4.2 indicates that the highest percentage of respondents (43.7 percent) was aged 

between 31 – 40 years. About 32.4 percent of the respondents were aged between 41 and 

50 years;12.7 percent of respondents have ages comprised between 51 and 60; 7.0 percent 

of respondents have  between 20 and30  years , the least number of respondents 

(2.8percent ) were above 61 years and 1.4 percent is for parent who did not indicate the 

range of his/her age. The general interpretation from the results is that majority of 

selected parents are still young and that should be an advantage for pupils to be helped by 

young parents.  

Table 4.3: Respondents by level of education 

Level of  

Education 

  

Frequency Percent 

primary   41 57.7 

secondary 

 

17 23.9 

university 

 

13 18.3 

Total   71 100 

Source: primary data 
 

Table 4.3 shows that the highest percentage of respondents have done only primary 

school (57.7 percent) followed by those who have done secondary school (23.9 percent); 

parents with the university level cover the low percentage (18.3 percent). This can be 
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interpreted that majority of parents who enroll their children in Public Primary Schools 

have the low level of education.  

Table 4.4: Respondent by profession 

    

Frequency Percent Profession 

Labour   40 56.3 

Commerce 

 

13 18.3 

government workers 

 

11 15.5 

private sector workers 

 

7 9.9 

Total   71 100 

Source: primary data 
 

Results from Table 4.4 suggest that majority of parents (56.3percent) live of agricultural 

activities, parents who leave from commerce represent 18.3percent; 15.5 percent 

represent government workers and 9.9 percent of parents are private sector workers. It is 

clear that parents who live from agriculture represent the highest percentage and that 

phenomenon would justify the reason why they enroll their children at Public Schools 

which are less expensive.   

4.1.2 Teachers  

Table 4.5: Respondent by sex 

 

 Frequency Percent  Sex 

Male 9 39.1 

Female 14 60.9 

Total 23 100 

Source: primary data 

 Table 4.5 reveals that the great number of teachers is female and represent 60.9 percent 

whereas male teachers represent 39.1percent. It seems that females are more engaged in 

teaching profession than males 
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Table 4.6: Respondents by age 

 

 

  Age Frequency Percent 

  between 20-30 

years 4 17.4 

31-40 11 47.8 

41-50 5 21.7 

51-60 3 13 

Total 23 100 

        

Source: primary data 

 
  As indicated by Table 4.6, 47.8 percent of teachers were aged between 31 – 40 years, an 

indication that they were still young to be active in their work. 17.4 percent is for teachers 

whose age is comprised between 20 and 30 years. Teachers aged between 41 and 50 years 

represent 21.7 percent. Teachers aged between 51 and 60 represent also few number 

(3percent). This can be explained by the fact that old teachers have been dismissed from 

the teaching profession because they do not hold A6 degree which is the requirement to 

teach in Primary Schools.  

Table 4.7: Respondents by teaching experience 

Age Frequency Percent 

between 1-3 years 
5 21.7 

4-6 years 5 21.7 

7-10years 
5 21.7 

11 years and 

above  8 34.8 

Total 23 100 

Source: primary data 
 

According to teaching experience, the results from Table 4.7 indicate that 34.8 percent of 

teachers are more experienced than others (11 years and above), an indicator that they 

should be more productive. 21.7 percent represent teachers with experience between 7 

and 10. This is the same than teachers whose experience is between 4 and 6 years and 

between 1 and 3 years.   
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4.2 Presentation of findings 

4.2.1 Response rate 

A follow up of the questionnaires showed a good response rate from the research 

participants. At the end of the data collection phase, the total number of the completed 

questionnaires was 94. Teachers returned back 23 questionnaires whereas parents 

returned back 71 questionnaires. Given that the sample size of the study was113, this 

represented a response rate of 83.1 percent. This was considered sufficient enough to 

continue with the analysis of the data as said by Bryman and Bell (2011) that a response 

rate above 60 percent is acceptable. 

4.2.2 Level of partnership between teachers and parents in Public Primary schools 

of Huye District 

The partnership between teachers and parents was analyzed through its two components 

which are information sharing between teachers and parents and parents’ involvement in 

educational matters of their children. 

Information sharing between teachers and parents about the pupils’ learning 

It was asked to both teachers and parents how often they share information around pupils’ 

learning. The responses are indicated in Table 4.8 for parents and in Table 4.9 for 

teachers. 

Table 4.8: Level of information sharing according to parents. 

    

Frequency Percent Response 

regularly   4 5.6 

sometimes 

 

9 12.7 

rarely 

 

30 42.3 

never 

 

28 39.4 

Total   71 100 

Source: primary data 
 

The results from Table 4. 8 are shown  in Figure 4.1 
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Figure 4.1: Level of information sharing 

According to Table 4.8 and Figure 4.1, few parents (5.6 percent) indicated that 

information sharing between them and   teachers is done regularly; 12.7 percent state that 

information sharing is done sometimes whereas the great number of parents (42.3 

percent) have said that they share information with teachers  rarely; 39.4 percent represent 

parents who revealed that they never share information with teachers about the learning 

of their children. 

Table 4.9: Level of information sharing according to teachers 

Response   Frequency Percent 

regularly   3 13 

sometimes 

 

5 21.7 

rarely 

 

11 47.8 

never 

 

4 17.4 

Total   23 100 

Source: primary data 

Data from Table 4.9 are illustrated by Figure 4.2 
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Figure 4.2: Level of information sharing 

As  shown by Figure 4.2, Teachers (13.0 percent) have revealed that information sharing 

between them and parents is done regularly; 21.7 percent indicate that information 

sharing is done sometimes; 47.8 percent of them  state that  they share information with 

parents rarely and 17.4 percent of teachers argue that the information is never shared 

between them and parents. 

It is clear that both parents and teachers provide the same views on their information 

sharing where the majority of both categories of respondents argue that the information 

sharing is done rarely. It is however advised to share information regularly because it will 

have a positive impact on students’ success. On that point, Deborah (2000) stipulates that 

the more parents and teachers share pertinent information with each other about students, 

the better equipped they will be to help those students become successful.  

Parents’ involvement in educational matter of their children 

Parents involvement in educational matters of their children was analyzed through its 

indicators such as the time provided by parents to their children in revising lessons at 

home,  the assistance of parents in learning at home,  the  visit of  parents to their children 

at school, and the participation of parents in school activities. 
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Time provided by parents to revise lessons at home 

The question asked to parents was to know how often parents provide time to their 

children to revise lessons at home and Table 4.10 shows the provided responses. 

Table 4.10: Parents views on the period they provide to their children to revise 

lessons at home 

  Response Frequency Percent 

regularly 4 5.6 

during examination or test period 7 9.9 

when there are no housework 20 28.2 

never 40 56.3 

Total 71 100 

Source: primary data 

Figure 4.3 shows also results from Table 4.10 

 

 

 

Figure 4.3: Time provided to children to revise lessons at home 

From Table 4.10 and Figure 4.3, data was evident that majority of parents (56.3. percent) 

never provide time to their children to revise lessons at home, whereas 28.2 percent of 

parents provide that time when there are no housework. Data also showed that 9.9 percent 

of parents provide that time during examination or test period and remaining 5.6percent 
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of parents who asserted that they are regular in providing time to their children. This 

implies that children who revise lessons regularly should perform better than those who 

revise lessons sometimes  

The question asked to teachers was to know their views on the number of parents who 

provide time to revise lessons at home.  

Table 4.11: Teachers views on the number of parents who provide time to revise 

lessons at home 

Response Frequency Percent 

few of them 8 34.8 

very few of them 15 65.2 

Total 23 100 

      

Source: primary data 

Results from Table 4.11 are observed in Figure 4.4 

 

 
Figure 4.4: Parents who provide time to revise lessons 

Table 4.11 and Figure 4.4 carry the data which demonstrate that 65.2 percent of the 

respondents realize that very few parents provide to their children time to revise lessons at 

home while 34.8 percent of respondents said that there are few parents who provide time 

to their children. 

The analysis from answers provided by both teachers and parents indicate that there are 

few parents who provide time to their children whereas it should be the duties of each 

parent. Weiss, Caspe and Lopez (2006) support idea when they  say that parents should 
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know that their contribution to school performance starts at home, in caring for the child’s 

health and nutrition, listening to the child, respecting study time and homework, and 

supervising it whenever possible. 

Assistance by parents in learning at home 

The question asked to parents was to know how often they assist their children in learning 

at home and the responses are indicated in Table 4.13 

Table 4.12: Parents views on their assistance in learning at home 

 

Response Frequency Percent 

regularly 6 8.5 

sometimes 4 5.6 

rarely 20 28.2 

never 41 57.7 

Total 71 100 

Source: primary data 

Data from Table 4.12 are put in Figure 4.5 

 

Figure 4.5: Assistance by parents in learning at home 

The obtained responses from 57.7 percent of parents suggested that parents never assist 

their children during revision of lessons at home; 28.2 percent of them rarely assist their 

children, whereas 8.5 percent of parents assist their children regularly. Few numbers of 

parents assist their children sometimes (5.6 percent).  
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It is observed that the highest percentage is for parents who do not assist their children.  

The reason of this lack of assistance might be related to the level of education of the 

majority of parents who does not allow them to assist their children (57.7 percent have 

only primary level as indicated by the table 4.3).  As it is stipulated by Erin, Carol and 

Notar (2008), children who enjoy support of their parents exhibit more positive attitudes 

and higher academic achievement than children who do not enjoy consistent parental 

interest and help with their school activities 

To teachers, it was asked how many parents assist their children in learning at home and 

Table 4.13 indicates the results.  

 

Table 4.13: Teachers views on assistance by parents in learning at home 

Response Frequency Percent 

majority of them 1 4.3 

few of them 9 39.1 

very few of them 13 56.5 

Total 23 100 

Source: primary data 
 

The results from Table 4.13 are indicated in Figure 4.6 
 

 

Figure 4.6: Assistance by parents in learning at home 
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Table 4.13 and Figure 4.6  illustrates that 56.5 percent  of teachers affirmed that very few 

parents assist their children while revising lessons, 39.1 percent teachers said that there 

are few parents who assist their children whereas  few number  of teachers (4.3 percent) 

argue that majority of parents assist their children.  

 Responses from both respondents indicate the low percentage of parents who assist their 

children in revising lessons at home. This low percentage can result from the fact that 

there is also a few number of parents who have a level of education which exceed their 

children’ level (23.9 percent of parents have secondary level and only 18.3 percent are 

university level holders as shown by Table 4.3. This phenomenon is also explained by 

Julia (2005) by saying that if parents have not received much education themselves, they 

may not be confident in their own skills and, therefore, unable or unwilling to help with 

school work. This is also supported by Gina, Ansong and Isaac (2012) when they say that 

parents are more engaged when their own educational level exceeds their children’s 

current level of education  

Participation of parents in school meetings 

 
The question asked to both teachers and parents consisted in knowing how often parents 

participate in school meeting and the data are presented in Tables 4.14 and 4.15 

Table 4.14: Parents views on their participation in school meeting 

  Response Frequency Percent 

  regularly 1 1.4 

sometimes 5 7 

rarely 40 56.3 

never 25 35.2 

Total 71 100 

Source: primary data 

 

Data from the table 4.14 are presented in the figure 4.7 
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Figure 4.7: Participation of parents in school meetings 

As indicated by Table 4.14 and Figure 4.7, the high percentage of parents (56.3 percent) 

affirm that they rarely participate in school meetings; 35.2 percent among them have 

indicated that they never participate ; 7.0 percent  participate sometimes and  the low 

percentage ( 1.4 percent ) represent parents who participate regularly in school meeting. 

Table 4.15: Teachers views on parents’ participation in school meeting 

Response Frequency Percent 

regularly 1 4.3 

sometimes 7 30.4 

rarely 11 47.8 

never 4 17.4 

Total 23 100 

Source: primary data 

 

Results from Table 4.15 are illustrated by Figure 4.8 
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Figure 4.8: Participation of parents in school meetings 

 Results from Table 4.15 and the Figure 4.8 suggest that the high percentage of teachers 

(47.8 percent) argue that parents participate rarely in school meeting; 17.4 percent think 

that parents never participate; 30.4 percent have said that parents sometimes participate in 

school meeting and 4.3percent have said that parents participate regularly in school 

meetings. 

It is evident that both parents and teachers affirm at a great percentage that parents 

participate rarely in schools meeting. The assumption may be that school meetings are 

scheduled during the time when parents are busy with their daily activities. 

Participation of parents in school activities 

The question asked to teachers and to parents was to know how often parents participate 

in other school activities and respondents have provided answers.  

Table 4.16: Parents’ views on their participation in school activities 

Response Frequency Percent 

regularly 6 8.5 

sometimes 11 15.5 

rarely 22 31 

never 32 45.1 

Total 71 100 

Source: primary data 
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Data from Table 4.16 are shown in Figure 4.9 

 

 

Figure 4.9: Participation of parents in school activities 

The table 4.16 as well as the figure 4.9 show that 45.1 percent of parents never participate 

in school activities; 31 percent participate rarely in school activities; 15.5percent 

represent parents who participate sometimes and only 8.5 percent participate regularly in 

other school activities. 

Table 4.17: Teachers’ views on parents’ participation in school activities 

Response Frequency Percent 

regularly 1 4.3 

sometimes 
5 21.7 

rarely 7 30.4 

never 10 43.5 

Total 23 100 

Source: primary data 

 

Data from Table 4.17 are also shown in Figure 4.10 
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Figure 4.10: Participation of parents in school activities 

Parents never participate in other school activities  as indicated by 43.5 percent of 

teachers; 30.4 percent of teachers state that parents rarely participate in other school 

activities; 21.7 percent  have said that parents sometimes participate whereas 4.3 percent  

affirm that parents are regular in participating in other school activities. 

Visit of parents to their children at school 

The question asked to parents was to know how often they visit their children at school 

and Table 4.18 shows the answers. 

Table 4.18: Parents views on visit to their children at school 

Response Frequency Percent 

regularly 6 8.5 

sometimes 6 8.5 

rarely 19 26.8 

never 40 56.3 

Total 71 100 

Source: primary data 

 

Results indicated in Table 4.18 are observed in Figure 4.11 
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Figure 4.11: Visit of parents to their children at school 

Based on the results indicated in Table 4.18 and in Figure 4.11, the majority of parents 

(56.3 percent) never visit their children at school while 26.8 percent visit their children at 

school rarely. According to 8.5 percent of parents, they sometimes visit their children at 

school and other 8.5 percent visit their children regularly. It is realized that parents who 

are regular in visiting their children at school represent the lower percentage 

It was asked to teachers the number of parents who visit their children at school and their 

views are presented in Table 4.19  

 

Table 4.19: Teachers views on visit of parents to their children at school 

 

Response Frequency Percent 

few of them 
5 21.7 

very few of them 
13 56.5 

None of them 
5 21.7 

Total 23 100 

Source: primary data 

 

Data from Table 4.19 are presented in Figure 4.12 
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Figure 4.12: Visit of parents to their children at school 

The great number of teachers (56.5 percent) has found that very few parents visit their 

children at school;  whereas there is an equal number  of teachers who stated that few 

parents visit their children and no parent visit his child at school (21.7 percent) 

The data provided by parents indicates the highest percentage of parents who never visit 

their children at school and data provided by teachers do not oppose the parents’ views 

because the highest percentage of teachers said that very few parents visit their children at 

school.   

4.2.3 Barriers to teachers and parents’ partnership in Public Primary Schools in 

Huye District 

After having analyzed the partnership between teachers and parents, the second objective 

that the researcher wanted to achieve was to find out the barriers to this partnership.  

Respondents provided responses on barriers to parents - teachers’ communication and on 

barriers to parents’ involvement in educational matters of their children.  

 

Barriers to teachers and parents communication 

Views of parents and teachers about the barriers to their communication are presented 

respectively in Tables 4.20 and 4.21 
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Table 4.20: Parents’ views on barriers to their communication with teachers 

 

        Barriers to  communication 

Frequency Percent 

  Fear to meet teachers of their children 
1 1.4 

Lack  of time to go to school when invited 

by teachers 16 22.5 

No obstacle in communicating with teachers 54 76.1 

Total 71 100 

Source: primary data 

 

Results from Table 4.20 are indicated in Figure 4.13 

 

 

Figure 4.13: Barriers to teachers-parents communication 

It can be noticed through the results from Table 4.20 and Figure 4.13, that the majority of 

parents (76.1 percent) indicated that they do not face any obstacle in communicating with 

teachers of their children; 22.5 percent lack time to go to school when invited by teachers 

while 1.4 percent  fear teachers of their children. The analysis of the provided answers 

shows that the parents who fear teachers of their children represent the low percentage. 

This observation contradict however the argument of  Machen, Wilson and Notar (2005) 

who argue  that low income parents are far less likely to meet with educators due to a 

sense of intimidation and past negative experiences.  
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Table 4.21: Teachers’ views on barriers to their communication with parents 

    

Frequency Percent 
Barriers to communication 

The great number of pupils does not 

allow to communicate with parent of 

each pupil   8 34.8 

Parents do not come at school when 

invited  

 

11 47.8 

No obstacles in communicating with 

parents 

 

4 17.4 

Total   23 100 

Source: primary data 

 

Data from Table 4.21 are shown in Figure 4.14 

 

 

 

Figure 4.14: Barriers to teachers-parents’ communication 

Data from Table 4.21 and Figure 4.14 show that the great number of teachers have 

suggested that parents do not come to school when invited by teachers (47.8 percent). The 

lack of attendance of parents at school when invited by teachers may be due to the fact 

that during the day parents are busy with daily activities.  On that issue, Anning (2000) 

confirms that the main limitation to respond to invitation and request from school arising 

from the demands on their time and the restrictions of work on their availability. 34.8 

percent of teachers have revealed the great number of pupils in classes as a barrier which 
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does not allow them to communicate with each parent whereas only 17.4 percent of 

teachers face no obstacle in communicating with teachers.  

The comparison of answers from teachers and parents are opposing, where the high 

percentage of parents is for those who have said that they do not face any obstacles in 

communicating with teachers whereas it is the lowest percentage of teachers who 

affirmed not to face any obstacle.  It can be concluded here that either parents or teachers 

might have been reluctant to provide real information  

Barriers of parents in monitoring learning at home 

Parents and teachers provided their views about the barriers that parents face in 

monitoring learning at home as indicated by Tables 4.22 and 4.23 

Table 4.22:Teachers’views on barriers of parents in monitoring learning at home 

Barriers to  

Frequency Percent 
parents’ involvement 

Lack of knowledge about what children learn at school 
9 39.1 

Parents prioritize other activities that monitoring the learning of 

their children 
6 26.1 

Lack of time due to parents daily profession 

7 30.4 

Parents are not interested in helping their children 

1 4.3 

Total 23 100 

Source: primary data 
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Results from Table 4.22 are put in Figure 4.15 

 

 

Figure 4.15: Barriers of parents in monitoring learning at home 

It is indicated in Table 4.22 and in Figure 4.15, that the great number of parents (39.1 

percent) highlighted the lack of knowledge about what pupils learn at school as a barrier 

to monitor learning at home. 30.4 percent of teachers revealed that parents lack time to 

monitor the learning of their children. According to 26.1 percent of teachers, parents 

prioritize other activities whereas 4.3 percent said that parents are not interested in 

helping their children 

Table 4.23: Parents’ views on their barriers in monitoring learning at home 

Barriers to parents’ involvement Frequency Percent 

Lack of knowledge about what children 

learn at school 48 67.6 

Lack of time due to their daily profession 11 15.5 

I have other priorities than making a 

follow up of learning of my children 12 16.9 

Total 
71 100 

Source: primary data 
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Figure 4.16 show also the results from Table 4.23 
 

 

Figure 4.16: Barriers of parents in monitoring learning at home 

Table 4.23 and Figure 4.16 illustrates that the highest percentage of respondents 

confirmed that lack of knowledge about what children learn is a barrier (about 67.6 

percent), followed 16.9 percent of parents who said to have other priorities than making a 

follow up of learning of their children and lastly, 15.5 percent of parents lack time to 

make a follow up of the learning of their children.  

Findings from both teachers and parents can be summarized saying that the high 

percentage of parents face the barriers of lacking knowledge of what pupils learn at 

schools. The literature also supports it by showing that  parents who feel they have 

inadequate skills or education are less likely to become involved if they think their efforts 

will not positively influence their children’s schooling (Hoover-Dempsey, et al., 2001).  

Parents lack also time to make a follow up of the study of their children (as indicated by 

15.5 percent of parents and 30.4 percent of teachers). By relating these findings from 

daily profession of parents (as found in the table 4.5) it can be interpreted that parents 
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daily jobs may retain them for a long time and consequently do not find time to follow 

their children. Evanthia (2000) has the same views when he finds that time seems to be a 

major barrier impeding parents from participating in school activities or assisting their 

children with schoolwork at home.  It is also argued by Alma and Janet (2007) that lack 

of time and childcare difficulties seem to be significant factors, predominantly for women 

and those working full-time.  

4.2.4 Impact of teachers and parents partnership, on pupils’ academic performance 

in Public Primary Schools of Huye District.  

To verify the third objective, respondents  were asked  to indicate, on one hand  if there is 

the impact of communication between teachers and parents on academic performance and 

on the other hand if  the parents   involvement in educational matters of their children can 

impact on academic performance.  

Teachers –parents’ communication and pupils’ academic performance 

Teachers and parents have given their views on the impact that lack of communication 

between them has on academic performance of pupils. 

Teachers’ views 

Table 4.24:  The lack of communication decreases the academic performance 

   Response Frequency Percent 

disagree 1 4.3 

 agree 9 39.1 

strongly agree 13 56.5 

Total 23 100 

Source: primary data 

 

The findings from Table 4.24 are also presented in Figure 4.17 
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Figure 4.17: The lack of communication decreases the academic performance 

The data from Table 4.24 and Figure 4.17 indicate a great number of teachers (56.5 

percent) who strongly agree that the lack of communication between teachers and parents 

decreases the pupils’performance; follow the number of teachers (39.1 percent) who 

agree that the lack of communication decreases the academic performance. The small 

number of teachers (4.3 percent) disagrees on the negative impact of lack of 

communication on the academic performance. 

Parents’ views 

Table 4.25: The lack of communication decreases the academic performance 

Response Frequency Percent 

strongly disagree 1 1.4 

disagree 3 4.2 

agree 12 16.9 

strongly agree 55 77.5 

Total 71 100 

Source: primary data 

 

The results presented in 

Table 4.25 are also put in 

Figure 4.18 

 

 

 

Figure 4.18: The lack of communication decreases the academic performance 
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The findings from the table 4.25 and figure 4.18 revealed that majority (77.5 percent) of 

the parents strongly agree that the lack of communication between parents and teachers 

decreases the academic performance; 16.9 percent agree that the lack of communication 

decreases the academic performance; 4.2 percent disagree and only 1.4 percent strongly 

disagree that the lack of communication decreases the academic performance.  

According to both respondents ( teachers and parents ), lack of communication between 

teachers and parents lead to low academic performance and that goes in the line of Hafiz,  

Adri and Edith (2013) when they stated that  personal contacts with teachers are the most 

enhancing factor in the better academic performance of their children. 

Parents’ involvement in educational matters and academic performance 

 

The impact of parents’ involvement in educational matters of their children are verified 

through three aspects: parents assistance in learning at home, parents’ participation in 

school meeting and parents’ participation in school activities. 

Parents’ assistance in learning at home and academic performance 

Parents and teachers provided their views about the impact of assistance by parents in 

learning at home on academic performance of pupils. 

Teachers’ views  

Table 4.26: Assistance by parents increases the academic performance 

Response Frequency Percent 

disagree 1 4.3 

agree 6 26.1 

strongly agree 16 69.6 

Total 23 100 

Source: primary data 
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Figure 4.19 summarizes the data shown in Table 4.26 

 

 
 

 

Figure 4.19: Assistance by parents increases the academic performance 

It is evident from the table 4.26 and the figure 4.19 that the highest percentage of 

respondents (69.6 percent) strongly agree that the assistance by parents in learning at 

home increases the academic performance; 26.1 percent agree  that assistance by parents 

in learning at home increases the academic performance and the low percentage of 

respondent (4.3 percent) disagree that the assistance by parents in learning at home 

increases the academic performance. 

Parents’ views  

Table 4.27: Assistance by parents increases the academic performance 

Response Frequency Percent 

disagree 1 1.4 

agree 15 21.1 

strongly agree 55 77.5 

Total 71 100 

Source: primary data 
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 The results from Table 4.27 appear also in Figure 4.20 

 

 

 
 

Figure 4.20: Assistance by parents increases the academic performance 

The results in Table 4.27 and Figure 4.20 indicate that 77.5 percent of respondents 

strongly agree that the assistance by parents in learning at home increases the academic 

performance whereas 21.1 percent agree. Respondents who disagree represent only 1.4 

percent. The literature reinforces that parent involvement in education can foster positive 

learning outcomes (Sammons et al. 1995). In addition, Alma and Janet (2000) say that if 

students do not do homework their academic performance is going to be lower and 

parental support is key in getting homework done.   

Attendance of parents in schools’ activities and academic performance 

Views have been given by teachers and parents about the attendance of parents in schools 

activities and its impact on academic performance of pupils. 
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Teachers’ views 

 

Table 4.28: Attendance of parents in school activities increases the academic 

performance 

 

Response Frequency Percent 

strongly 

disagree 2 8.7 

disagree 8 34.8 

agree 10 43.5 

strongly agree 3 13 

Total 23 100 

Source: primary data 
 

The results from Table 4. 28. are put in Figure 4.21 

 

 

 
 

Figure 4.21:  Attendance of parents increases the academic performance 
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activities as a factor of academic performance, there is also many teachers who disagree 

for that impact, meaning that the impact of parents attendance in school activities might 

play a little role in increasing the academic performance of pupils.   

Parents’ views  

Table 4.29:  Attendance of parents in school activities increases the academic 

performance 

Response Frequency Percent 

strongly disagree 3 4.2 

disagree 28 39.4 

agree 30 42.3 

strongly agree 10 14.1 

Total 71 100 

Source: primary data 
 

Data from table 4.29 are also presented in Figure 4.22 

 

 

Figure 4.22: Attendance of parents increases the academic performance 

Table 4.29 and Figure 4.22 illustrate that the highest percentage of parents (42.3 percent) 

agree that the parents’ attendance in school activities increases the academic performance 

whereas 39.4 percent disagree. The comparison between respondents who agree and those 

who disagree show the small difference. This indicates also that there is not a strong 

impact of parents’ attendance in school activities on academic performance of pupils; 

only 14.1 percent strongly disagree of that impact whereas 4.2 of respondents disagree. 
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CHAPTER FIVE: SUMMARY, CONCLUSION AND 

RECOMMENDATIONS 

 

5.0. Introduction 

In this chapter, the researcher summarizes the findings of the study, set conclusions and 

gives recommendations which will improve the teacher – parent’s partnership in Public 

Primary Schools in Huye District, with the aim to increase the academic performance of 

pupils. 

5.1 Summary of findings 

The aim of the study was to examine if the teachers and parents’ partnership affect pupils 

academic performance in Public Primary Schools of Huye District. Results have shown 

the poor communication between teachers and parents and the poor involvement of 

parents in educational matters of their children. The results also revealed barriers to 

teachers and parents’ partnership such as lack of knowledge, lack of time, priority given 

by parents to other activities than learning of children. Finally, findings have indicated 

that there is an impact of teachers and parents’ partnership on pupils’ performance.  

5.1.1 Level of partnership between teachers and parents 

The first objective of the study was to determine the level of partnership between parents 

and teachers. The level of partnership has been assessed through indicators such as 

communication between teachers and parents, providing time to revise lessons at home, 

assistance by parents in learning of their children at home; visit of parents to their 

children at school, and participation of parents in school meeting and other school 

activities.  

The findings have indicated that majority of parents and teachers (42.3% of parents and 

47.8% of teachers) have indicated that teachers and parents communicate rarely around 
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their children’s learning. Concerning the time provided to children to revise lessons at 

home 56.3% of parents indicated that they never provide that time while 65.2% of 

teachers have also said that there are very few parents who provide that time. On the point 

of   assistance by parents in learning of their children at home, the high percentage of 

parents (57.7 %) never assist their children and teachers have supported it when 56.5% of 

them have said that there are very few parents who assist their children. On the question 

of participation of parents in schools meetings, only 1.4% of parents have indicated that 

they participate regularly in school meetings and for only 4.3% of teachers, parents 

participate regularly.  

About the level of participation of parents in school activities, the great number of parents 

(45.1%) and the great number of teachers (43.5%) indicated that parents never participate 

in school activities. Talking about visit of parents to their children at school, the views of 

the majority of parents (56.3%) indicate that parents never visit their children at school 

and the great number of teachers (56.5%) indicated that very few parents visit their 

children to school.  

5.1.2. Barriers to teachers and parents’ partnership 

The second objective was to find out the barriers to teachers - parents partnership.   

Majority of teachers (47.8%) have indicated the non attendance of parents at school when 

they are invited by teachers as the main barrier to their communication. The great number 

of pupils which does not allow the communication with each parent is another barrier 

mentioned by 34.8% of teachers.  In addition respondents have indicated the barriers for 

parents to make a follow up of the learning of their children at home such as lack of 

knowledge about what children learn at school as revealed by 39.1% of teachers and 67.6 

% of parents; the lack of time has been mentioned by 30.4 % of teachers and15.5 % of 
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parents and the priorities given to other activities than monitoring learning of children as 

indicated by 26.1% of teachers and 16.9 % of parents. 

5.1.3. Impact of teacher – parent’s partnership on pupils’ academic performance 

According to findings from respondents, the lack of communication between parents and 

teachers decrease the academic performance as strongly agreed by 56.5% of parents and 

agreed by 39.1% of them; 77.5 % of teachers have strongly agreed and 16.9% have 

agreed on that. Concerning the impact of parents’ assistance in learning at home,  

respondents has strongly agreed  that assistance by parents in learning of their children at 

home increase the academic performance (69.6% of teachers and 77.5% of parents); 

26.1% of teachers  and 21.1% of parents has agreed. On the question of knowing if 

participation of parents in school activities increases the academic performance, teachers 

have strongly agreed at 13% and agreed at 43.5% whereas parents have strongly agreed at 

14.1% and agreed at 42.3%).  

5.2 Conclusion 

 Findings led the researcher to conclude that there is a poor partnership between teachers 

and parents in Public Primary schools of Huye District.  The   non- attendance of parents 

at school when they are invited by teachers; the great number of pupils which does not 

allow to communicate with each parent; lack of knowledge about what children learn at 

school; lack of time and priorities given to other activities than monitoring learning of 

children have been identified as main barriers to teachers and parents’ partnership. It is 

finally concluded that the strong teachers and parents’ partnership increase the academic 

performance of pupils.  
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5.3. Recommendations 

Based on the Research findings, the following recommendations are given to improve the 

quality of partnership between teachers and parents with the aim to increase the academic 

performance in Public Primary schools. 

 As parents have claimed to lack time to meet teachers at school, it is recommended to 

head teachers and teachers to look for strategies that should facilitate the parents’ 

attendance for example by scheduling meetings during times that are favorable to the 

parents’ schedule and if possible organize these meetings at locations other than the 

school which may be more convenient for the parents to meet. 

Regarding that the great number of parents is for those who do not assist their children in 

their learning at home, it is recommended to the District Education Officers and Sector 

Educational Officers to organize frequent meetings through which parents would be 

sensitize on the importance of their continued involvement in educational matter of their 

children and the emphasis would be put on its positive effect on academic performance. 

Based on that majority of parents lack knowledge to monitor the learning of their children 

at home, it is recommended to parents to look for part time teachers who should help their 

children.  

School administrators and teachers should also think about how to develop school and 

parents’ partnership programs and that programs should engage parents in full 

participation in education of their children. Government and local authorities should 

develop guidelines and policies to encourage and support family-school partnerships 

programs. The benefit of involving local authorities and the governments is that parents 

will be more concerned by education of their children once they know that the 

government is also actively involved in education of their children. 
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Children should also be included in the parents-school connection.  To include children 

means that, before teachers and parents meet, they should have collected ideas from 

children especially concerning performance issue and children need to be informed on the 

results and decisions from meetings.  This would be important because children will also 

be kept aware of their own progress and of action needed to improve their learning 

outcomes.  

5.4 Suggestions for further study 

 From the findings, the following topics are suggested for further study  

Parents’ socio economic status and pupils’ academic performance 

Parent-child’s communication and academic performance 

 School environmental factors and pupils’ academic performance 
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APPENDIX C: QUESTIONNAIRE FOR TEACHERS   

 

Dear respondent,  

The purpose of this study is to investigate the influence of teachers and parents 

partnership on students’ academic performance. You have been selected to participate in 

the research by completing the questionnaire. You are hence kindly requested to freely fill 

the questionnaire. All your responses will be kept confidential and for academic purpose 

only. Please endeavour to fill the questionnaire within four days and return it to the 

researcher.  

 

Thank you very much 

 

Yours sincerely, 

Consolée MUHIMBAZA 

Researcher. 

 

 

INSTRUCTIONS 

Please put the cross in the case corresponding to the selected response. You are requested 

to complete this questionnaire as honestly and objectively as possible 

SECTION A: BACKGROUND INFORMATION 

1. Sex :  

 

 i. Male    

  ii. Female  

 

 

 

2. Age:  

i. Between 20 – 30years     

 ii. 31 – 40       

iii. 41-50       

iv. 51-60    
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v. 61 and above 

3. Teaching experience:  

 

 i. Between 1-3 years   

 ii. 4-6 years     

iii. 7-10 years      

iv. 11 and above years  

 

SECTION B. TEACHER - PARENT’S PARTNERSHIP AND PUPILS’ 

ACADEMIC PERFORMANCE 

1. How often do you share information with parents about the learning of their children?  

 i. regularly 

ii. sometimes         

iii. rarely        

iv. never  

2. How many parents  provide time to their children to revise lessons at home? 

i. All of them 

ii. Majority of them 

iii. Few of them  

iv. Very few of them  

v. None of them   

 3. How often do parents participate in school meeting ? 

i. regularly 

ii. sometimes 

iii. rarely 

iv. never 

4. How often do parents participate in other school activities? 

 

5. How many parents visit their children at school? 

i. All of them 

ii. Majority of them 

iii. Few of them  

iv. Very few of them 

v. None of them  
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6.  Among the following, indicate the barrier which handicaps you more than others in 

your communication with parents? 

i. The great number of pupils does not allow to me communicate with parent of each 

pupil   

ii. Parents do not come at school when they are invited   

iii. Parents are afraid to talk to me 

iv. I face no obstacles in communicating with parents  

7.  Among the following, indicate the barrier you think handicap parents more than others 

in monitoring learning at home 

i. Lack of knowledge about what their children learn at school 

ii. Lack of time due to parents’ daily profession  

iii. Parents have other priorities than making a follow up of learning of their children  

 iv. Parents are not interested in helping their children  

 

8.  The lack of communication between teachers and parents decrease the academic 

performance of pupils  

 a) Strongly Agree 

b) Agree   

c) Disagree  

d) Strongly Disagree   

9. Assistance of parents in learning at home increase the academic   performance 

 a) Strongly Agree 

b) Agree   

c) Disagree  

d) Strongly Disagree   

10.  Attendance of parents in school activities increase the academic performance  

a) Strongly Agree 

b) Agree   

c) Disagree  

d) Strongly Disagree   

 

                   Thank you for your cooperation 

 



 
 

74 
 

APPENDIX D : QUESTIONNAIRE FOR PARENTS   

 

Dear respondent,  

The purpose of this study is to investigate the influence of teachers and parents 

partnership on students’ academic performance. You have been selected to participate in 

the research by completing the questionnaire. You are hence kindly requested to freely fill 

the questionnaire. All your responses will be kept confidential and for academic purpose 

only. Please endeavour to fill the questionnaire within four days and return it to the 

researcher.  

 

Thank you very much 

 

Yours sincerely, 

Consolée MUHIMBAZA 

Researcher. 

 

INSTRUCTIONS 

Please put the cross in the case corresponding to the selected response. You are requested  

to complete this questionnaire as honestly and objectively as possible 

SECTION A: BACKGROUND INFORMATION 

1. Sex :  

 

 i. Male    

  ii. Female  

 

2. Age:  

i. Between 20 – 30years     

 ii. 31 – 40       

iii. 41-50       

iv. 51-60    

v. 61 and above 
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3. Level of education:  

 

 i. primary    

 ii. secondary     

iii.university      

 

4. Profession 

i. labor 

 ii. commerce       

iii. government workers 

iv. private sector workers 

 

SECTION B. TEACHER – PARENT’S  PARTNERSHIP AND 

PUPILS’ACADEMIC PERFORMANCE 

1. How often do you share information with teachers about the learning of their children?  

 i. regularly 

ii. sometimes         

iii. rarely        

iv. never  

2. How often do you    provide time to your children to revise lessons at home? 

i. regularly 

ii. during examin 

ation or test period 

iii. when there are no housework 

iv. never 

3. How often  do you participate in school meeting ? 

i. regularly 

ii. sometimes 

iii. rarely 

iv. never 

4. How often do you participate in other school activities? 

i. regularly 

ii. sometimes 

iii. rarely 
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iv. never 

 

5. How often do you visit your children at school? 

i. regularly 

ii. sometimes 

iii. rarely 

iv. never 

6.  Among the following, indicate the barrier which handicap you more than others in 

your communication with teachers? 

i. I fear teachers of my child 

ii. I do not see any importance of communicating with teachers of my child 

iii. I lack time to go to school when I am invited by teachers  

iv. I do not face any obstacle in communicating with teachers  

7.  Among the following, indicate the barrier which handicap you more than others in 

monitoring learning at home 

i. Lack of knowledge about what my child / children learn at school 

ii. Lack of time due to my daily profession  

iii. I have other priorities than making a follow up of learning of my child/ children  

 iv. I  am not interested in helping my child/ children  

 

8.  The lack of communication between teachers and parents decrease the academic 

performance of pupils  

 a) Strongly Agree 

b) Agree   

c) Disagree  

d) Strongly Disagree   

9. Assistance of  parents in learning at home increase the academic    performance 

 a) Strongly Agree 

b) Agree   

c) Disagree  
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d) Strongly Disagree   

10.  Attendance of parents in school activities increase the academic performance  

a) Strongly Agree 

b) Agree   

c) Disagree  

d) Strongly Disagree   

 

 

 

                   Thank you for your cooperation 
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APPENDIX E : QUESTIONNAIRE FOR PARENTS ( KINYARWANDA  

VERSION)   

 

IBIBAZO BIJYANYE N’UBUSHAKASHATSI BIGENEWE ABABYEYI 

Madamu/Bwana, 

 Impamvu y’ubu bushakashatsi ni ukureba uruhare rw’imikoranire y’abarezi n’ababyeyi mu 

myigire y’abana. Watoranyijwe kugira ngo udufashe mu gutuma ubu bushakashatsi bugenda 

neza, bityo tukaba tugusaba kudufasha mu gusubiza ibi bibazo biri hasi.Turakwizeza ko ibisubizo 

byawe nta handi bizakoreshwa uretse gusa muri ubu bushakashatsi. Tukaba tugusaba gusubiza 

neza ibi bibazo, maze ukaduha ibisubizo nibura mu gihe kingana n’iminsi ine.  

Murakoze cyane! 

 

Amabwiriza 

Shyira gusa ikimenyetso cyo gukuba ku gisubizo uhisemo. Usubize neza ibi bibazo 

nk’uko ubyumva. Nta gisubizo kiza cyangwa kibi mu bisubizo utanga, icyo wasubiza 

cyose gihabwa agaciro upfa kuba gusa ariko ubyumva 

IGICE CYA MBERE: AMAKURU YEREKERANYE N’USUBIZA 

1. Igitsina :  

 

 i. gabo    

 ii. gore  

 

2. Imyaka:  

i. hagati ya20 na 30     

 ii. 31 – 40       

iii.  41-50       

iv. 51-60    

v. 61 no hejuru yayo 

3. Amashuri wize:  

 

 i. sinageze mu ishuri 

ii. amashuri abanza   

iii. amashuri yisumbuye     

iv. Kaminuza     
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4. Umwuga ukora 

i. ndahinga 

 ii. ndacuruza       

iii. nkorera Leta 

iv. nkorana n’abikorera ku giti cyabo 

 

IGICE CYA KABIRI: URUHARE RW’IMIKORANIRE Y’ABAREZI 

N’ABABYEYI KU MITSINDIRE Y’ABANYESHURI 

1. Ni ku ruhe rugero uhana n’abarimu amakuru ku  bijyanye n’imyigire y’umwana wawe?  

 i. kenshi na kenshi 

ii. rimwe na rimwe         

iii. gake gashoboka        

iv. nta na rimwe  

2. Ni ryari uha umwana wawe umwanya wo gusubiramo ibyo yize iyo ari mu rugo? 

i. kenshi na kenshi 

ii. mu gihe cy’ibizami cyangwa cya  konkuru 

iii. iyo nta kazi kari mu rugo 

iv. nta na rimwe 

3. Ni ku ruhe rugero witabira inama z’ababyeyi ku ishuri ? 

 i. kenshi na kenshi 

ii. rimwe na rimwe         

iii. gake gashoboka        

iv. nta na rimwe  

 

4. Ni ku ruhe rugero witabira ibindi bikorwa bibera ku ishuri umwana wawe yigaho? 

 i. kenshi na kenshi 

ii. rimwe na rimwe         

iii. gake gashoboka        

iv. nta na rimwe  
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5. Ni ku ruhe rugero usura umwana wawe ku ishuri? 

 

 i. kenshi na kenshi 

ii. rimwe na rimwe         

iii. gake gashoboka        

iv. nta na rimwe  

 

6.  Mu nzitizi zikurikira ni iyihe ikubangamira kurusha izindi mu guhana  amakuru 

n’abarimu ku myigire y’umwana wawe? 

i. ntinya abarimu banyigishiriza umwana 

ii. nta mumaro mbona wo guhana amakuru n’abarimu 

iii. mbura umwanya wo kwitaba ku ishuri iyo abarimu bantumiye 

iv. nta nzitizi ngira mu guhana amakuru n’abarimu  banyigishiriza umwana  

 

7.  Mu nzitizi zikurikira ni iyihe ikubangamira kurusha izindi mu gufasha umwana wawe 

iyo asubiramo ibyo yize mu rugo ? 

i. kutagira ubumenyi buhagije ku byo umwana wanjye yiga 

ii. kubura umwanya bitewe n’akazi kanjye ka buri munsi  

iii. mfite ibindi binshishikaza kuruta imyigire y’umwana wanjye 

 iv. Numva imyigire y’umwana wanjye itanshishikaje  

8.  Kudahana amakuru hagati y’abarimu n’ababyeyi bigabanya imitsindire y’abana.  

 a) ndabyemera cyane 

b) ndabyemera   

c) simbyemera  

d) simbyemera namba   

9.  Iyo ababyeyi bafasha abana gusubiramo ibyo bize mu rugo imitsindire y’abana 

irazamuka. 

 a) ndabyemera cyane 

b) ndabyemera   

c) simbyemera  

 



 
 

81 
 

d) simbyemera namba   

10. Kwitabira kw’ababyeyi mu bikorwa bibera ku ishuri abana babo bigaho bizamura 

imitsindire y’abana.  

 a) ndabyemera cyane 

b) ndabyemera   

c) simbyemera  

d) simbyemera namba   

 

 

 

Murakoze cyane ku makuru muduhaye 

 


